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MAIN DIFFERENCES IN THE VOCABULARY ON EDUCATION
OF AMERICAN AND BRITISH VARIANTS OF THE ENGLISH LANGUAGE

This article examines differences in the vocabulary on education in the lexical structure of American and British
English, illuminating the linguistic nuances that distinguish these two major variants of the English language. Each nation-
al variant is a separate self-sufficient language system that adequately performs, first of all, the function of communication
between speakers of a particular variant, so the internal study of national variants is of particular importance. The inter-
action and mutual influence of national and territorial variants is particularly intense at the lexical and semantic level as
the lexicon is dynamic, unlike the grammar, which is not so easily changed.

According to the synchronic analysis, there are two main types of lexical and semantic differences: differences in
the external, material side of lexical units, but which have a common meaning and lexical units that are similar in form but
have different meanings. The lexical units of the first type are called lexical and semantic analogues, the second type are
lexical and semantic divergents. The group of lexical and semantic divergents includes words that show more or less sig-
nificant differences in their semantic structure with a common sound pattern. These differences can be divided into several
main categories. Nevertheless, in recent years the tendency of convergent development of British and American variants
prevails over the tendency of their divergence. In the process of interaction between variants, the differences that have
arisen as a result of differentiated denotation will be increasingly erased. By examining the differences in the vocabulary
on education at the lexical and semantic levels, the authors provide insight into the diverse lexical composition of Ameri-
can and British English, offering readers a deeper understanding of the rich diversity of the English language.

Key words: the English language, American English, British English, lexical structure, semantic structure, divergents,
vocabulary differences.

Introduction. At the present stage of histori-  a large number of differences between these vari-
cal development, English is known to be a mul-  ants of the English language have emerged [Liao].
tinational language and it serves several nations  This is due to both historical factors and the coun-
and exists in the form of national variants (British,  try’s contacts with other languages, which in turn

American, Australian, etc.). led to the emergence of borrowings that are not
The development of the English language is  present in one of the language variants.
largely determined by the interaction of British The interaction and mutual influence of national

and American variants of English. Historically, and territorial variants is particularly intense
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at the lexical and semantic level. The lexicon
is dynamic, unlike the grammar, which is not so
easily changed. Studies by linguists show that
the influence of the American variant largely deter-
mines the development of the vocabulary of other
variants, especially British.

These differences have been noted by many
authors. J. Witherspoon, Princeton’s sixth pres-
ident, even proposed to create an academy to
improve the English language in America, monitor
its development and publish new data.

Analysis of previous studies. Many works by
both foreign scholars (R. Berndt, D. Crystal, Liao
L., A. Markwardt, R. McDavid, R. Quirk, etc.)
and Ukrainian scholars (K. Barantsev, R. Kritz-
berg, O. Semenets, Y. Zatsnyi, Y. Zhluktenko, etc.)
have been devoted to the study of the issue of vari-
antology of the English language and the American
variant in particular.

The relevance of the study lies in the growing
differences between the American and British var-
iants of the English language in the field of edu-
cation at the lexical and semantic level, which is
of great interest to linguists. The aim of the arti-
cle is to analyse and compare the lexical structure
of the American and British variants of the English
language in the field of education. To achieve this
aim various dictionaries have been consulted, such
as Cambridge Dictionary, Collins Cobuild English
Dictionary for Advanced Learners, Longman Dic-
tionary of American English, Longman Dictionary
of Contemporary English, Merriam-Webster Dic-
tionary New Oxford American Dictionary, The
Oxford American Dictionary of Current English.

Presentation of the main material. Language
is an important aspect of human development, so
different groups of people who speak the same
language are separated by geographical, social or
political barriers. As a result, each group develops
its own variant of the language. Each national var-
iant is a separate self-sufficient language system
that adequately performs, first of all, the internal
communicative function, the function of commu-
nication between speakers of a particular variant,
so the internal study of national variants is of par-
ticular importance.

In the English language system two of its var-
iants — British and American — are dominant in
relation to other microsystems. David Crystal
notes that the influence of British English (BE)
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is explained by the expansion of British colonial
power in the sixteenth and twentieth centuries,
and the influence of American English (AE) is due
to the emergence of the United States as an eco-
nomic superpower in the twentieth century. The
number of native speakers of this country is almost
four times higher than in Britain, which, along
with the economic, scientific and technological
leadership of the United States, gives AE, to some
extent, control over how the language will develop
in the future. [Crystal : 106].

One of the most important conditions for com-
parative analysis is that the phenomena being com-
pared should not be considered in isolation, but in
the context of the respective microsystems. With
regard to the lexical and semantic level, this require-
ment means that both intersystem and intra-system
connections between the units being compared are
essential. According to the synchronic analysis,
there are two main types of lexical and semantic
differences: differences in the external, material
side of lexical units, but which have a common
meaning and lexical units that are similar in form
but have different meanings. The lexical units
of the first type are called lexical and semantic ana-
logues, the second type are lexical and semantic
divergents [Kpin6epr].

It is worth noting that the reason for the sim-
ilarity of the meaning of lexical items that have
different external expressions is that these lexical
items belong to the same macrosystem. Here are
examples of lexical and semantic analogues. In
the American variant, stock, newsie, game, mail
and their equivalents in the British variant: share,
newsboy, match and post [Jlorsunenxo : 10]. If to
speak about such analogues in the topic of educa-
tion these pairs can be noticed:

— postgraduate (BE) graduate (AE):
someone who has already received the first degree
and continues his study at a university to get
the next one (e.g., Master’s degree, PhD);

— houseman / house officer (BE) — intern (AE):
someone who is his / her first year after completing
his / her medical degree and is working in a hospital;

— open day (BE) — open house (AE): a day
when school, college etc. invites public to come
and see their work;

— headteacher / headmaster / headmistress /
head (BE) — principal (AE): someone who is in
charge of school;
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— invigilator (BE) — proctor (AE): someone
whose duty is to watch people at the exam to
prevent cheating;

— term (BE) —semester (AE): one of the periods
time that school or university year is divided into
and some others.

However, it would be wrong to assume that
the above Americanisms are merely equivalent
to the British version. In fact, the situation is
much more complicated and parallels cannot be
drawn between the lexical units of the American
and British versions, similar to those on which
bilingual dictionaries are based, i.e. parallels
based on the semantic equivalence of different
system units.

The group of lexical and semantic divergents
includes words that show more or less significant
differences in their semantic structure with
a common sound pattern. These differences can be
divided into several main categories. The words
that are the part of the microsystems of British
and American variants of literary English overlap
in a certain part of their semantic structure
and show differences only in the part that belongs
to one of the microsystems. In such words as
reader (General English “a person who reads”,
“reviewer”, etc. and British “lecturer, university
teacher”), grant (General English ‘“scholarship”
and British “bursary”) the coexistence of one
locally marked lexical and semantic variant with
the British variants is noted.

Thus, we are talking about a divergent
opposition with one-sided local colouring.
At the level of the opposed microsystems,
the semantic structure of the words is, in one case,
a combination of its General English meanings,
and in the other case, a combination of its General
English meanings plus a meaning peculiar to only
one of the variants.

The differences that are manifested in
the semantic structure of such words as faculty
(General English “ability, talent”, British “a group
of departments in a college / university, which
specialises in a particular subject or subjects”,
American “teaching staft”) and provost (General
English “1) a parish priest; 2) the leader of some
Scottish boroughs”, British “the title of the head
of some colleges at Oxford and Cambridge”,
American “a high-ranking official at a college
or university” in which common English lexical
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and semantic variants coexist not with one locally
labelled variant, but with two — AE and BE.

Such divergent oppositions can be characterised
as oppositions with two-sided local colouring.
At the level of the juxtaposed microsystems,
the semantic structure of each divergent is a set
of meanings specific to a given variant.

Divergents do not have any coincident lexical
meanings at all. Such units as open house (AE —
“a day when school, college etc. invites public to
come and see their work” and BE — “people are
always welcome in that house and at any time”);
principal (AE — “someone who is in charge
of school” and BE — “someone who is in charge
of college or university”); dormitory (AE — “a large
building in a college or a university where students
live” and BE — ““a large room where several people
can sleep, e.g. in boarding school or hostel” etc. are
units of different microsystems.

At the same time, the fact that the above lexico-
semantic divergents reveal a certain semantic
connection makes it possible to consider them as
variants of the same microsystem units.

There are a number of fundamental differences
between the divergent oppositions described above.
At the same time, in all the previous cases, partial
semantic differences between the divergents are
manifested in the different functioning of the same
units, i.e. in the difference in the range of contextual
environments in which these units can be found in
each of the opposed microsystems.

However, these types of divergent oppositions
are far from being equivalent in their proportion.
Differences affecting lexical and semantic
variants of words clearly prevail over differences
concerning the word inventory itself. This is
convincingly evidenced by the data of dictionaries,
in which the notes “American English” / “AE”/
“US” or “British English” / “BE” / “Br” usually
accompany not the word as a whole, but only some
of its meanings. According to our observations,
the most typical type of divergent oppositions is
the above-described oppositions with one-sided
local colouring.

The group of lexical and semantic divergents
includes words that have differences in their
semantic structure but have a common sound
structure. As it was mentioned above the noun
faculty has the common English meaning “ability,
gift, power, right” and the American meaning
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“teaching staff” [Fisher]. It becomes clear that
Americanisms are manifested only in certain
meanings of the word. Moreover, in addition to
the American and General English meanings it
also has a meaning specific to the British version
and corresponding to our “faculty, academic
department”.

Let us give some more examples to this cate-
gory. The British traditionally refer to an Amer-
ican high school as a secondary school, and this
concept applies to both public and private schools.
In America, there is also a transitional stage
between primary and high school, the so-called
middle school or junior high school. In the UK,
the word middle school is used synonymously with
Jjunior school, which is the second half of primary
school lasting 4-6 years.

The term public school in America and the UK
has two opposite meanings. In the United States,
it means a public educational institution funded
by tax revenues (as, for example, state schools in
Ukraine). In England and Wales, public school
means, on the contrary, a prestigious private inde-
pendent school, where tuition is paid. Independent
schools are also called private schools, and this
name is officially adopted for all fee-paying schools
in Northern Ireland and Scotland. The name public
school in these two regions is usually never used
in the same sense as in England. However, there
are exceptions — the Scottish private school Gor-
donstoun, where King Charles studied, is some-
times also called a public school (as several other
schools in Scotland are). State-funded schools in
Scotland and Northern Ireland are officially called
state schools, but sometimes they are also mistak-
enly called public schools, in the American sense.

In the United States, a state school is a higher
education institution run by a state. The confusion
arises from the multiple meanings of the Eng-
lish word state, which can refer to both the state
(a social institution or country) and a particular
US state. The term “public” in relation to an edu-
cation or an educational institution first appeared
in the UK to distinguish between lessons with
a teacher at home (private education) and classes
at school (public education) [Crystal].

The language of the speakers of both vari-
ants also contains some other terms for special
schools. For example, the term preparatory school
in the US covers all private schools that prepare
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students for university. In the UK, a preparatory
school is a private school for children under the age
of 13, where students prepare for the transition
to a fee-paying high school. The term parochial
school in the United States refers to a fee-paying
school run by a religious organisation, most often
the Catholic Church and its diocese (similar to
parochial schools) [parochial education]. Modern
British state schools are descended from medieval
parochial schools, which were funded by local reli-
gious organisations. These, in turn, were controlled
by the state through the Church of England (Angli-
canism was the official religion of England). This
system is partially preserved in the modern British
education system, and many schools, especially
primary schools (children under 11), have not lost
their connection with the church. They are called
faith schools. There are also so-called denomina-
tional schools run by the Roman Catholic Church
and other religious organisations, not only Chris-
tian ones [State-funded faith schools].

Schools with a subject focus in the United
States are referred to as magnet schools. They
have high requirements. Such schools are funded
from the state budget [What are Magnet Schools].
The British analogues of magnet schools are city
academies, where education is also free [Types
of Schools]. About 10% of students who pass their
entrance exams are admitted to academies. In total,
there are 36 Local Education Authorities in the UK
that select the best students for specialised schools.
The selection process is based on a test called
Eleven Plus, which is taken by all students upon
reaching the age of 11.

The position of Associate Professor, as well as
Assistant Professor, can be found in the American
university system, but in the UK such positions are
not common. American Associate Professor is best
corresponded to a Lecturer or Reader in the Brit-
ish system, and Assistant is Research Assistant. It
should be noted that an American assistant/asso-
ciate professor is not a professor, but an assistant/
associate professor, i.e. he/she formally has no
right to call himself/herself a professor and add
the prefix Prof. as a professor (BE) is a full pro-
fessor (AE). In the UK, professor is a university
teacher of the highest rank in a subject area.

The first step in an academic carrier is usu-
ally lecturer, then senior lecturer, then reader,
then eventually perhaps professor. It should be
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mentioned that in the US, a professor is a full-
time teacher at university. A teacher at secondary
school or high school or junior college is never
a professor.

A special case of divergents is represented by
words in which the American and British meanings
coincide with each other as generic and species
concepts. The peculiarities of lexical items
denoting realities of the American and British
variants are characterised by changes at the word
level and are determined by nationally marked
lexical material or lexical and semantic variant
of a common English word in the phrase. For
example, high school (AE) — secondary school
(BE), day care (AE) — day nursery (BE), vacations
(AE) — holidays (BE), class (AE) — lesson (BE),
recess (AE) — break (BE) etc.

Since some lexical items of one national
language variant do not have the same level
(equivalent) correspondence in another variant, for
example, freshman (AE) — first-year student (BE);
sophomore (AE) — second-year student (BE);
a mature student (BE) — a college or university
student that is over 25 years old (AE), etc.

The influence of the American variant on
the British variant is primarily reflected in the fact
thatthelexiconandphraseology ofthe British variant
continues to be enriched with a significant number
of Americanisms. The analysis of AE shows that
there are many words associated with the historical
past, with realities unknown to the English,
which have been reinterpreted in the USA (charm
school, civics, upperclassman / upperclasswoman,
valedictorian, etc.). Such units are not only
borrowed, but also often become the basis for
innovations in the British variant, i.e. the unknown
realities and thus the ambiguity of the “internal
form” cannot be considered a serious obstacle
to the borrowing and assimilation of figurative
Americanisms. Indicators of the assimilation
of Americanisms in the lexical and semantic system
of the British variant are their “detachment” from
“the American context”, the formation of elements
of the word and phrase paradigm, i.e. participation
in word and phrase formation processes.
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In recent years, much has been written about
the factthatthe tendency of convergent development
of British and American variants prevails
over the tendency of their divergence. Indeed,
at the present stage of scientific and technological
progress and the information “explosion”, this is
the development of national variants. In the process
of interaction between variants, the differences that
have arisen as a result of differentiated denotation
will be increasingly erased. However, the speakers
of different variants will continue to differ
primarily in the different means of implementing
the same linguistic material, which includes verbal
reactions to the same situations. The intralinguistic
resources that arise in the process of interaction
between the literary language and spoken varieties
constitute an important source of vocabulary
development in the context of the growing trend
towards the democratisation of the English
language, towards the convergence of the written
and literary language with the spoken language.

Conclusions. Thus, thereareasignificantnumber
of differences in the meanings of words between
the American and British variants of the English
language. The British and Americans use different
words for the same concepts. In the category
of AE and BE, there are two completely different
groups of lexical units: words and collocations
that are locally modified analogues of other lexical
units expressing the same concept and lexical
units denoting objects and phenomena specific to
the realities of a particular variant of English.

However, based on the analysed material, it can
be concluded that the American and British variants
of English have more in common than different.
The interaction of British and American variants is
one of the determining factors in the development
of vocabulary. Ithas been determined that the influence
of the American variant on the British variant is
observed in the process of expanding the lexicon
of the British variant with a significant number
of Americanisms that enrich the range of nominal
and expressive means, so the American variant acts
as a stimulant of certain semantic and word-formation
tendencies of the British variant.
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OCHOBHI BIIMIHHOCTI B JIEKCHIII HA OCBITHIO TEMATUKY
AMEPUKAHCBKOT'O TA BPUTAHCBKOI'O BAPIAHTIB AHIVIIMCHKOI MOBH

V 1iii cTaTTi pO3MIAAAIOTHCS BiIMIHHOCTI JIBKCHYHOTO CKJIAly Ha OCBITHIO TEMAaTHKY aMEPUKAHCHKOTO 1 OpUTaHCHKOTO
BapiaHTIB aHIIIHCHEKOI MOBH, MPOJIMBAIOYH CBITIO Ha JIHTBICTHYHI HIOAHCH, SIKi BiIPI3HAIOTH IIi JBA OCHOBHI BapiaHTH
aHTIicbkoi MOBH. KojkeH HaIlioHanbHHI BapiaHT € OKPEMOIO CaMOJOCTATHBOIO MOBHOKO CHCTEMOIO, sIKa aIeKBAaTHO
BUKOHYE HacamIiepesl PYHKIIIO CITIIKYBaHHS MK HOCISIMU TIEBHOTO BapiaHTa, TOMY BHYTPIIIIHE BUBUCHHS HAI[IOHATBEHHUX
BapiaHTiB HaOyBa€ OCOONMBOrO 3HaueHHS. B3aeMomis 1 B3a€MOBIUIMB HAIIOHAIBHUX 1 TEPUTOPiabHHUX BapiaHTIB
0COOJIMBO IHTEHCHBHO BiI0yBA€ThCS HA JICKCUKO-CEMaHTUYHOMY PiBHI, OCKUIBKH JICKCHKA € IMHAMIYHOO, HA BIZIMIHY BiJl
rpaMaTHKy, sKa He TaK JIETKO MiJIA€ThCs 3MiHaM.

SIK CBIUUTH CHHXPOHHWH aHali3, iCHY€ JBa OCHOBHHX THIH JICKCHMKO-CEMaHTHYHMX BIJMIHHOCTEH: BiJMIHHOCTI
y 30BHIIIIHIN, MaTepialibHIll CTOPOHI JIEKCUYHHUX OJWHHUIb, aje SIKi MalOTh CIUIbHE 3HAYECHHS, 1 JIEKCUYHI OAMHUII, SKi
CXOXi 32 popMOr0, ajie MaIOTh Pi3Hi 3HAYCHHS. JIEKCHYHI OJMHUIII MEPIIIOTO THITY HA3UBAIOTHCS JTEKCUKO-CEMAaHTUIHUMU
AHANIOTaMH, JPYroro THUIY — JICKCUKO-CEMAHTHYHUMH NHUBepreHTaMu. Jlo TpynH JEeKCHKO-CEMAHTHYHHX THBEPIeHTIB
HaJexaTh CJI0Ba, SKi MalOTh OUTBII-MEHIN 3Ha4H1 BIAMIHHOCTI Y CBOill CEMaHTHYHIM CTPYKTYpi U CHLNbHIKA 3BYKOBiii
cTpykTypi. Lli BIAMIHHOCTI MOXHA PO3IUIMTH HA KiTbKa OCHOBHHX KaTeropid. IIpoTe B OCTaHHI POKHM TEHICHIIiS
KOHBEPTEHTHOTO PO3BUTKY OPHTAHCHKOTO Ta aMEPHKAHCHKOTO BapiaHTIB IepeBakae HaJ TCHACHINEIO X TUBEPTEHTHOCTI.
VY mporeci B3aeMOJii BapiaHTIB BiAMIHHOCTI, 0 BUHHUKIM BHACTIZIOK IH(PEPEHIIIHOBAHOTO TO3HAYCHHS, OylyTh BCE
Oixple cTuparucs. BuBuarouu BiIMiHHOCTI BOKaOyJsipa Ha OCBITHIO TEMATHKY Ha JICKCHYHOMY Ta CEMAaHTHYHOMY PIBHSX,
aBTOPH NIAIOTHh YSABIICHHS MPO PI3HOMAHITHUH JICKCHYHMH CKJIaJ aMEPUKAHCHKOI Ta OpPUTAHCHKOI aHTIIMCHKOI MOBH,
MPOTIOHYIOYH YNTaYaM TIIHOIIE 3p03yMiTH Oarate po3MaiTTs aHIMiIChKOI MOBH.

KuarouoBi cioBa: aHmmiiicbka MOBa, aMEpUKAaHChKA aHINIilichKa, OpWTaHChKa AHIMIHCHKA, JEKCHUYHUH CKIa,
CEeMaHTHYHA CTPYKTYpa, IUBEPTeHTH, CIIOBHUKOBI BIIMIHHOCTI.
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